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INTRODUCTION
In a rapidly changing world where
communities and young people are facing
increasingly common and complex disaster
risks and stressors, it is a more important time
than ever to empower the voices of children.
Schools play critical roles in fostering safety
of young people and contribute significantly
to community resilience and emergency
management.

WHAT IS IT ABOUT?
New Zealand Red Cross’ Kia Pakari Programme aims
to engage, enable and empower young people to build
community resilience in schools.

WHO CAN TAKE PART?
New Zealand Red Cross’ Kia Pakari Programme is focused
on what we can do collectively to support child-centred
disaster resilience that is founded on a model of youth
leadership and student agency.
To build resilience requires collaboration with all
stakeholders to have the greatest impact. This
programme encourages collaboration between
principals and teachers, parents and care givers,
students, as well as community groups, the private
sector and government authorities.

WHO CAN TAKE PART IN ENHANCING
SCHOOLS RESILIENCE?

In the Kia Pakari Programme students explore resilience
in their lives, school and communities. Student teams
initiate their own inquiries into the factors that make
their community vulnerable to emergency events, and
design and implement programmes of social action to
help local whānau and schools become better prepared
to manage adversity.

Students

Kia Pakari recognises that every school community will
have unique risks, resilience attributes and aspirations,
and that young people can play many key roles in
building resilience of communities by preventing and
reducing risks.

Teachers

WHY IS IT CALLED “KIA PAKARI”?
Kia Pakari means to be strong and capable, which are key
components of personal and community resilience.

TARGET AUDIENCE?
Intermediate schools nation-wide (Year 7 and 8),
however it can be adapted to all years.

Principals

Parents & caregivers
Civil society groups
Community leaders
The private sector

WHO WILL DELIVER KIA PAKARI?
The Kia Pakari resources are primarily designed for
teachers and educators, however there are roles for
other agencies, including New Zealand Red Cross, to be
invited into schools on the basis of their needs.

Government authorities
Red Cross and other NGOs
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ABOUT THE
RESOURCES
HOW WAS KIA PAKARI DEVELOPED?
The resources were specifically designed for teachers
in partnership with CORE Education Limited and are
underpinned by the New Zealand Curriculum, as well as
Student-Led Inquiry and Universal Design for Learning
principles.
The Kia Pakari resources are based on the International
Federation of the Red Cross’ Roadmap to Community
Resilience. https://bit.ly/2IabiwJ
The Kia Pakari resources are designed to be flexible
guides for teachers. Teachers can adapt it to match the
strengths and needs of your learners. The Kia Pakari
resources include:
1.

HOW DOES KIA PAKARI FIT WITH THE
NEW ZEALAND CURRICULUM?
The Kia Pakari resource is centred on the New Zealand
Curriculum for all English-medium schools in Aotearoa
New Zealand. The resource is framed as a student
inquiry model that encourages students to engage
in real life, authentic learning. Students undertaking
inquiry, especially by Year 7 and 8, are challenged to
take ownership of their learning, and apply what they
discover in new ways.
More specific information about the fit with the New
Zealand Curriculum is available on pages 10-11.

Kia Pakari Educators’ Guide (this document)
provides scaffolding for teachers to support
students towards designing solutions and taking
social action in their own local communities to build
resilience to future emergency events. The guide has
a variety of activities to choose from, rather than a
step-by-step programme. The level of teacher input
lessens as the learning progresses.

WHY DOES KIA PAKARI 		
FEATURE BIRDS?

2.

Kia Pakari Card Game https://bit.ly/2MkpPHG–
Reinforces knowledge around emergency events,
and encourages students to discuss and decide
on the best plan of action in response to several
scenarios.

3.

Kia Pakari Virtual Field Trip https://bit.ly/2tAEXc2–
Explores the Nov 2016 earthquake and the effects
it has had on the land, the sea and the people
throughout the Kaikōura and Hurunui regions.
Students participate in 3 days of rich stories that
explore the event and provide lessons for the future.
Videos and background learning provide real-world
examples about how the Kia Pakari Educator’s Guide
can be applied.

The Kākāpō characters reinforces that young people
can play many roles building resilience to emergencies.
In Māori mythology the Kākāpō is associated with
predicting the future, particularly in relation to storing
fruit and berries for upcoming ‘hard times’ and breeding
when food is about to be plentiful; this may be useful
in terms of preparedness messaging. They’re known for
having extremely warm feathers and Kākāpō feather
cloaks are highly prized.

It was a deliberate decision to use cartoons that help
children to disassociate personal experiences from the
learning. User testing showed that kids connect well with
the Kākāpō.

CORE Education’s Māori-medium team were consulted
from the beginning of the programme’s development.
Iwi were also consulted throughout the development
of the Virtual Field Trip to ensure that perspectives and
information were correct, and accurately represented
their views throughout the development.
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INTRO TO THE
KIA PAKARI ROADMAP
The Kia Pakari Educators’ Guide is based
on a 4 stage roadmap that scaffolds a range
of activities that can be adapted to match
the strengths and needs of students and
community context. The level of teacher input
lessens as the learning progresses.

The roadmap provides a flexible framework for
supporting students to design solutions and taking social
action, alongside others in their own local communities,
to build resilience to future emergency events.
It is encouraged to use the roadmap in a flexible waymoving forward, back and around as guided by the
students and community needs.
This Kia Pakari roadmap was developed based on
the IFRC’s The Road Map to Community Resilience
– Operationalizing the Framework for Community
Resilience https://bit.ly/2IabiwJ that is used by Red
Cross globally to support communities to enhance their
resilience to disasters, shocks and stressors.

The key premise of Kia Pakari is that kids can
take social action and that kids can make
a difference to build resilience to future
emergency events.

FINALS

THE ROADMAP KIDS CAN MAKE A DIFFERENCE!

THE ROADMAP KIDS CAN MAKE A DIFFERENCE!

Stage 2: Kia mataara, kia māia Understand risk and resilience
What questions do we have? What do we want
to find out about? Take learning deeper

See / Think / Wonder about resilience

Explore key
concepts of
resilience

FINALS

Stage 1: Tuihonotia Engage and connect
Explore key concepts
about what resilience
is. Collect student
wonderings and questions

Check out the Virtual Field Trip to Kaikōura and
Hurunui and/or play the Kia Pakari Card Game

Form essential questions
to inform student-led
inquiry about resilient
people and whānau,
schools or communities

Stage 3: Karawhiua - Take Action
How can we make a difference?
What can kids do?

Link up with other organisations

Look for opportunities to collaborate

Test ideas and
get feedback

Stage 4: Te ako - Learn

Identify a
community need

Reflect and Share learnings with others.

Develop a plan

Design and
take action
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Share learnings with others and
connect with New Zealand Red Cross

Will our actions have a lasting impact?
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STAGE 1: TUIHONOTIA: ENGAGE AND
CONNECT
This first stage of Kia Pakari engages students to generate
their own ideas, wonderings and form essential
questions about community resilience, how it applies
in their community and how students could take action
to make a real difference to increasing community
resilience in emergencies. This helps form the basis of a
student-led inquiry.

STAGE 2: KIA MATAARA, KIA MAIA:
UNDERSTAND COMMUNITY RISK AND
RESILIENCE
This second stage of Kia Pakari builds on students’
wonderings to form inquiries about resilience; to
understand key concepts in an applied setting (e.g. their
school community).
Teachers and students select from a range of suggested
activities to understand their own community’s
risk and resilience. Teachers connect students with
resources to support their inquiries and further develop
understandings.

NEW ZEALAND RED CROSS

STAGE 3: KARAWHIUA: TAKE ACTION

In this third stage of Kia Pakari, students lead action in
their local area to help the community become more
resilient and create lasting change – motivated by the
question, “How can we make a difference?”
Student individual inquiries enable them to be active
change makers in their community, by connecting,
planning, and taking appropriate action. Action is based
on learning through student-led inquiry, supported by
Stage 1: Tuihonotia and Stage 2: Kia mataara, kia māia
activities.

STAGE 4: TE AKO: LEARN
Students take time after their projects have finished
to reflect on the learning and the learning process.
Reflection is part of forward planning and improvement
and so can be strongly linked to resilience and
preparation for potential risk.
While some reflection on the process itself can be
undertaken, more focus should be given to deeper
reflection, and questions to support this are included.
Learning can be shared with the school community and
a wider audience in a variety of ways.

KIA PAKARI
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KEY CONCEPTS
COMMUNITY RESILIENCE
Community resilience is “the ability of individuals,
communities or organisations exposed to disasters to
anticipate, prepare for, reduce the impact of, cope with
and recover from, the effects of shocks and stressors
without compromising their long-term prospects”.

ɠɠ National government:
resilience at this level deals with policy, social
protection systems, infrastructure, laws and
governance issues and can profoundly impact
community resilience.

This definition recognises that resilience can be observed
and strengthened at multiple levels:

ɠɠ Individual level:
a resilient individual is healthy; has the knowledge,
skills, competencies and mind-set to adapt to new
situations and improve her/his life, and those of her/
his family, friends and community. A resilient person
is empowered.
ɠɠ Household level:
a resilient household has members who are
themselves resilient.
ɠɠ Community level:
a resilient community strengthens the resilience of its
constituent individuals and households.
ɠɠ Organisational level:
including schools, NGOs, government and the
private sector can make contributions to community
resilience at all levels.

CHARACTERISTICS OF
RESILIENT COMMUNITIES
These are the six characteristics of
resilient communities:

2
SOCIALLY CONNECTED

1
KNOWLEDGEABLE
AND HEALTHY

People are connected to
others, groups
and services they
need to thrive

People can make safe
and healthy choices
and manage risks

CHARACTERISTICS OF A
RESILIENT COMMUNITY:

4
ECONOMIC
OPPORTUNITIES
The economy helps
people to thrive and
is agile

5

INFRASTRUCTURE AND
SERVICES

Are accessible, sustainable
and appropriate to
people’s needs

3

SOCIALLY
COHESIVE

The community
is peaceful and
inclusive

6
NATURAL
ENVIRONMENT
Sustainable
management and
development
minimises risks

International Federation of the Red Cross (2016) The Road Map to Community
Resilience – Operationalizing the Framework for Community Resilience.
https://bit.ly/2IabiwJ
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INDIVIDUAL RESILIENCE
Individual resilience is about having the capacity to adapt
positively in the face of disturbance, stress or adversity 1.
The resilience of individuals and communities is
interrelated. Improving individual resilience is a
continuous process of building protective factors
internally and externally (with the wider community) as
well as developing personal capacities that support us to
adapt positively to adversity or change.
Protective factors that help maintain our individual
resilience include the ability to maintain daily routines
and to restore a sense of normality to our lives. The 5
Ways to Wellbeing https://bit.ly/2PSQ89L are good
examples that can increase individual resilience at
school, home or at work:
1.

Connect – Strong relationships with others are an
essential part of building resilience and boosting
wellbeing.

2.

Give – Carrying out acts of kindness, whether small
or large, can increase happiness, life satisfaction and
general sense of wellbeing.

3.

Take notice – Paying more attention to the present
moment, to thoughts and feelings and to the world
around us can boost our wellbeing.

5.

Be active – Being physically active every day is great
for our bodies and minds.

The card game provides a fun way to build understandings
about key concepts within Kia Pakari and appropriate
responses to emergency events. The cards can be used at
any time to:
ɠɠ promote discussion
ɠɠ develop critical and creative thinking through
111 problem
solving
ɠɠ create teachable moments
ɠɠ activate curiosity and inquiry
ɠɠ provide awareness though authentic contexts and
scenarios.

For children, stable emotional relationships with adults
and social support, both within and from outside the
family, are strong protective factors.

Waipuke
Flood

ITEM

Keep learning – Being curious and seeking out new
experiences positively stimulates the brain.

The Kia Pakari card game as been developed
and tested by New Zealand students. The
cards are versatile and can be played and
hacked in a number of ways.

EVENT

4.

GAMIFICATION:
THE KIA PAKARI
CARD GAME

Reo irirangi
Transistor radio

FINALS

VULNERABILITY

1

2

A storm has flooded your town
with most of the streets under
water, and houses flooded.

Provides up–to–date information
about what is happening.

Mahere mate
whawhati tata
Emergency plan

Tūao ārai whawhati tata
Civil Defence volunteer

Sit down with your whānau
and create an emergency plan.

CHARACTER

By acknowledging these strengths, which may occur at
111
individual, family, whānau, community and structural
levels, it is possible to move beyond the concept of
vulnerability as a label that constructs a particular group
as inherently at risk. A strength-based focus recognises
that promoting capacities and competencies can help
reduce risk and can aid recovery and adaptation after an
emergency2.

ACTION

Vulnerability is the degree to which an individual,
organisation, community or system is unable to
anticipate, cope with, resist or recover from the impact
of hazards. It is important to recognise that people,
including those who are more vulnerable, also have
capacities and competencies.

Is trained in
emergency response.

More information about individual resilience in children is available in the The Children’s Resilience Programme – Programme Manager’s Handbook https://bit.
ly/2s3I0bU is part of ‘The Children’s Resilience Programme: Psychosocial support in and out of schools,’ published by the IFRC Reference Centre for Psychosocial
Support and Save the Children.
Ministry of Health (2016) Framework for Psychosocial Support in Emergencies. https://bit.ly/2MW1sBg

NEW ZEALAND RED CROSS

KIA PAKARI

8

DOWNLOAD THE KIA
PAKARI CARD GAME
Download the instructions and cards from the
New Zealand Red Cross Kia Pakari website.
Kia Pakari Card Game Instructions
https://bit.ly/2tmtAFx
This guide provides players with an overview of the
card game with:
ɠɠ different ways to play
ɠɠ activities and ideas to support learning.
Kia Pakari Cards
https://bit.ly/2MkpPHG
ɠɠ print out the full set of Kia Pakari cards to play
the game.
Kia Pakari Blank Cards
https://bit.ly/2MSJIH3
ɠɠ download, print and create new Kia Pakari cards. Add
cards to extend or create variations to current ways
of playing, make up new rules, or design entirely new
games.

DIGITAL LEARNING:
GET INVOLVED IN
THE VIRTUAL
FIELD TRIP
The Kia Pakari Virtual Field Trip Adapting
After Emergencies - lessons from Kaikōura and
Hurunui takes place on 26-28 June 2018.
The field trip explores the Nov 2016 earthquake and the
effects it has had on the land, the sea and the people
through the Kaikōura and Hurunui regions. Students
participate in 3 days of rich stories that explore the
event and provide lessons for the future. Videos and
background learning provide real-world examples about
how the Kia Pakari Educators' Guide can be applied.
Available: Adapting After Emergencies
https://bit.ly/2K57nWQ
Adapting After Emergencies - Background
Reading https://bit.ly/2IpKO9x

QR Code Glossary
https://bit.ly/2MSK3tj
ɠɠ use the QR code glossary to find out more about
emergency events, characters and actions.
ɠɠ print out the glossary to put on the wall or cut out
individual links to use in different ways.

November 2016 Earthquake

Guardianship of the
Changing Waters

Roading Challenges

Communities Adapting
to Change

Supercharge your
Wellbeing

New Zealand Red Cross
Supporting Communities

Know, Want to know, Learned (KWL) template
https://bit.ly/2KjJozo
ɠɠ choose Event cards from the card game to formulate
questions and prompt research.
ɠɠ use the QR codes and links in the glossary (above) to
find information relevant to your inquiry.
Story builder template
https://bit.ly/2Ip6D9h
ɠɠ use this template to plan and create a story, article,
poem, broadcast, and so on.
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LINKS TO THE
NEW ZEALAND
CURRICULUM
CURRICULUM PRINCIPLES
The principles of The New Zealand Curriculum embody
beliefs about what is important and desirable in school
curriculum – nationally and locally. They should
underpin all school decision making.
These principles put students at the centre of teaching
and learning, asserting that they should experience
a curriculum that engages and challenges them,
is forward-looking and inclusive, and affirms New
Zealand’s unique identity.
(The New Zealand Curriculum p. 9)
This resource relates closely to these curriculum
principles:
ɠɠ Community engagement: The curriculum has
meaning for students, connects with their wider lives,
and engages the support of their families, whānau,
and communities.
ɠɠ Coherence: The curriculum offers all students a broad
education that makes links within and across learning
areas, provides for coherent transitions, and opens up
pathways to further learning.
ɠɠ Future focus: The curriculum encourages students
to look to the future by exploring such significant
future-focused issues as sustainability, citizenship,
enterprise, and globalisation.

KEY COMPETENCIES
The New Zealand Curriculum identifies five key
competencies. People use the key competencies to
live, learn, work, and contribute as active members
of their communities. More complex than skills, the
competencies draw also on knowledge, attitudes, and
values in ways that lead to action. They are not separate
or stand-alone. They are the key to learning in every
learning area. (The New Zealand Curriculum p. 12)
The activities in this resource support students to
develop the key competencies of:
ɠɠ Participating and contributing: contributing to class
discussion; participating in group tasks; contributing
ideas and problem-solving strategies
ɠɠ Thinking: exploring new ideas; making connections
with prior knowledge; thinking critically about actions
and reactions; being a problem solver; analysing real
and hypothetical situations

NEW ZEALAND RED CROSS

ɠɠ Using language, symbols, and texts: recognising
symbols or vocabulary that warn of hazards or
represent support services; describing a problem and
its solution clearly; creating texts about resilience for a
target audience
ɠɠ Relating to others: showing empathy and care for
classmates; working constructively as part of a group;
demonstrating resilience and encouraging resilience
in others
ɠɠ Managing self: acting safely and responsibly around
equipment; working independently on tasks; listening
to, and following instructions carefully; dealing with
hypothetical risk situations in the same way as real
ones; showing initiative.

LEARNING AREAS AND ACHIEVEMENT
OBJECTIVES
Social sciences (Level 4), with a focus on belonging to
groups and taking on roles and responsibilities
Students will:
ɠɠ understand that events have causes and effects
ɠɠ understand how people participate individually and
collectively in response to community challenges
ɠɠ understand how the ways in which leadership of
groups is acquired and exercised have consequences
for communities and societies.
Health and physical education (Level 4), with an
emphasis on healthy communities and environments
Students will:
ɠɠ access and use information to make and action safe
choices in a range of contexts
ɠɠ investigate and/or access a range of community
resources that support wellbeing and evaluate
the contribution made by each to the wellbeing of
community members
ɠɠ specify individual responsibilities and take collective
action for the care and safety of other people in their
school and in the wider community.

KIA PAKARI
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USEFUL RESOURCES
Mathematics and statistics (Level 4), with a focus on
probability Students will:

Comprehensive Schools Safety Framework
https://bit.ly/2KgL0K8

ɠɠ investigate situations that involve elements of
chance by comparing experimental distributions with
expectations from models of the possible outcomes,
acknowledging variation and independence.

provides a comprehensive approach to reducing risks
from all hazards to the education sector internationally.
The three pillars include: (1) safe learning facilities, (2)
school disaster management, and (3) risk reduction and
resilience education.

Technology (Level 4), with a focus on aspects of
technological practice and technological knowledge
ɠɠ technological modelling: Students will understand
how different forms of functional modelling are used
to explore possibilities and to justify decision making
and how prototyping can be used to justify refinement
of technological outcomes
ɠɠ outcome development and evaluation: Students will
investigate a context to develop ideas for feasible
outcomes. They will undertake functional modelling
that takes account of stakeholder feedback in
order to select and develop the outcome that best
addresses the key attributes. Students will incorporate
stakeholder feedback and evaluate the outcome’s
fitness for purpose in terms of how well it addresses
the need or opportunity.
English and the arts are integrated into the resource
through the students’ discussions, their exploration and
interpretation of ideas and concepts and through their
presentation of their ideas, plans, and projects.

What’s the Plan, Stan? http://bit.ly/2FVTbs9
School resources and ideas for emergency management
from the Ministry of Civil Defence and Emergency
Management.
The Children’s Resilience Programme – Programme
Manager’s Handbook http://bit.ly/2s3I0bU
is part of ‘The Children’s Resilience Programme:
Psychosocial support in and out of schools,’ published by
the IFRC Reference Centre for Psychosocial Support and
Save the Children.
Bounce http://bit.ly/2FVzYHe
Born out of the Canterbury earthquakes, Bounce is a
Red Cross project that provides a platform for young
people across New Zealand to share their well being tips,
positive messages, blog posts, videos, music, photos
and stories, around a central theme of “live life well.”
Especially relevant to this work are the messages around
whakakōnekeneke https://bit.ly/2MksAsw (making a
difference) and hononga tāngata https://bit.ly/2InnU2H,
(connecting with others).
Ruaumoko’s Walk https://bit.ly/2wWohx1
A range of resources has been created, including a
bilingual book based on Ngāti Kahungunu legends
relating to local hazards, waiata/songs, a one-page
service emergency plan template, a kaiako/teachers pack
with teaching and learning ideas, and bilingual childfriendly emergency planning resources, to distribute to
whānau/families.
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Let’s Get Ready https://bit.ly/2yFq6mp
a collaboration between Hawke’s Bay CDEM Group,
Hawke’s Bay Red Cross and East Coast LAB. ‘Let’s Get
Ready’, taught by Red Cross community trainers and
members, teaches 7 to 10 years olds what to do in sudden
impact emergencies such as earthquakes and tsunamis
and encourages them to make an emergency plan with
their families.
My FRIENDS Youth Resilience Programme
http://bit.ly/2wpI5fJ
The My FRIENDS Youth Resilience Programme helps
students become confident, lifelong learners and
supports the key competencies of The New Zealand
Curriculum, for students 12 to 15 years old.
Sparklers http://bit.ly/2I7jYns
Classroom resources for years 1–8 designed to
improve mental wellbeing in students following the
Canterbury earthquakes. Sparklers is based on a holistic
understanding of health and wellbeing as described in Te
Whare Tapa Whā.

Shelterbox https://bit.ly/29mXFMG
Information about a project that distributes shelterboxes,
providing emergency shelter and tools for families who
have lost their homes as a result of emergency events.
Skype a Scientist https://bit.ly/2tTxjZx
Skype a Scientist matches scientists with classrooms
round the world. Scientists Skype a class for 30–60
minute Q & A sessions that can cover the scientist’s
expertise or what it’s like to be a scientist.
Find out more about inquiry learning
ɠɠ Inquiry learning – from knowledge to
understanding, https://bit.ly/2KICfYY (MOE)
ɠɠ Approaches to inquiry learning
https://bit.ly/2IBoURB (National Library)
ɠɠ Web Resources for inquiry: https://bit.ly/1jNmltV A
collection of web-based tools and links, organised by
inquiry phase
ɠɠ Apps for inquiry: https://bit.ly/2IVHl77 Apps to
support inquiry phases

Why Resilience is Critical in a Learning Environment
https://bit.ly/2I1afDc
An upper elementary educator incorporates
conversations about resilience into her daily instruction.
Supporting Student Resilience in the Classroom
https://bit.ly/2yFq6mp
A high school teacher blogs about resilience, and the
benefits of a resilient mindset.
Reflections on Resilience https://bit.ly/1lmG4Wy
An infographic that highlights the key points of resilience.
100 Resilient Cities https://bit.ly/WGdzrr
This initiative of the Rockefeller Foundation supports
resilience building in cities around the world.
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ACTIVATE
STUDENTS’ PRIOR
KNOWLEDGE

STAGE 1:

TUIHONOTIA:
ENGAGE AND
CONNECT
Read pages 3-12 in the Educators’ Guide
(this document) for a summary of the whole
Kia Pakari Programme.
This first stage of the Kia Pakari roadmap engages
students to generate their own ideas, wonderings
and form essential questions about community
resilience, how it applies in their community and how
students could take action to make a real difference
to increasing community resilience in emergencies.
Spark student curiosity and provide a sense of
purpose to enable meaningful student-led inquiry
and action by exploring:
ɠɠ What resilience is, and how it can be developed
ɠɠ Resilience in the local community - in the past, the
present, and the future
ɠɠ Ideas about individual resilience and mindfulness
within a Māori world view.
Select any or all of the activities in this stage,
depending on student knowledge and interest.

Build background knowledge and motivate
students to explore resilience and response
in their local community. This can be done
through discussion and activities, including
finding out students’ interests, prior
knowledge and what is relevant to them
and their community.
Please note: There may be some students who feel
anxious when discussing an emergency event that
happened in the past, or the potential of one in the
future. Teachers need to be aware of the possibility
of this happening, and be ready to discuss feelings
of helplessness or fear. Remind students that there
is strength in numbers, and that helping to build
community resilience helps to build a network of
support systems, from family and other adults in
the community, to organisations like the Red Cross.

EXPLORE
See / Think / Wonder
Generate ideas, wonderings and form essential
questions https://edut.to/2f1rx4Y through a See
/ Think / Wonder https://bit.ly/1s5MueV activity.
View a small selection of images of emergency
events or situations. These might include photos of
a workplace on fire, a landslip across a road, refugee
experiences, or a scene of flooded paddocks and
stranded livestock.
The LEARNZ virtual field trip Adapting after
Emergencies – lessons from Kaikōura and Hurunui
https://bit.ly/2tAEXc2 provides insightful information
about the impact of the November 2016 earthquake.
ɠɠ What do you see?
ɠɠ What do you think about that?
ɠɠ What does it make you wonder?
Collect wonderings and questions during this phase to:
ɠɠ Look for emerging wonderings, questions, and
common areas of interest
ɠɠ Identify essential questions
ɠɠ Identify opportunities for collaboration.
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KIA PAKARI EDUCATORS’ GUIDE : STAGE 1

PLAY
Kia Pakari card game

EXPLORING RESILIENCE AT AN
INDIVIDUAL LEVEL

Play the Kia Pakari card game https://bit.ly/2Mmxm8G
This game is a fun way to explore concepts about
emergency events and appropriate responses.

BUILD
UNDERSTANDING
Before exploring links between emergency
events, preparedness, response, and
community resilience, students need to
develop knowledge about resilience in their
own lives and in their local community.
Some starter questions to promote student thinking:

VIEW
Characteristics that define resilience
Watch this short Pixar animation https://bit.ly/2pgX59I.
Use examples from the film to identify the characteristics
that define resilience. These can be added to throughout
the learning as knowledge about resilience grows.

CREATE
Resilience Wall
Create a resilience wall in the classroom, or on a class
Padlet. Have it easily accessible so that you can add
to it at any time. Use it to identify and label examples
of resilience in literature, world events, and real life
situations as they arise in all learning areas.
*This wall will help to establish working models of
resilience that students can use to gather information
and make comparisons.

ɠɠ What does resilience mean to you?
ɠɠ Is resilience an important attribute? Why/Why not?

REFLECT

ɠɠ How can we become more resilient?

He toka tū moana

ɠɠ Describe situations where you or people you know
have shown resilience in everyday life.
All people can be vulnerable to stress and adversity
throughout their lives. The resilience of individuals
to adversity is the outcome of a range of interacting
factors and coping strategies including their: health and
wellbeing, a mind-set of being able to positively adapt
to new situations, knowledge and skills, connection to
friends and family, and capacity to adapt.
Source: The Road Map to Community Resilience –
Operationalizing the Framework for Community
Resilience. https://bit.ly/2IabiwJ

Reflect on the whakataukī: “He toka tū moana” – As
durable as a rock pounded by the surf. Draw the image
this saying conveys. Think of other images that convey
the concept of resilience.

TEST
The egg drop – build resilience by		
reducing vulnerability
Test how resilience can be developed by reducing
vulnerability using a concrete example. Display an egg
(or create models of eggs from salt dough or clay) and
explain the key elements of the egg’s resilience to being
dropped relative to its vulnerabilities (height, thickness
of shell, material it lands on).
Design a way https://bit.ly/2Dz2SRf for an egg to
be dropped from a small height without cracking its
shell. Any way in which you modify the egg to reduce
vulnerability can change its resilience.

NEW ZEALAND RED CROSS
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REFLECT

Community building activities show how a collective
group is stronger than the sum of its parts.

Reflective journal
Create a reflective learning journal for this work, to
record your learning, growth, wonderings, or reflections.
Choose when you record in the journal and decide how
to record your ideas.
*If students require prompts, pose some of these
questions. They may like to create a scale and rate
themselves on these points to track personal growth. Ask
the students:

REFLECT
Individuals versus teams
After each team-building exercise, you can reflect on and
debate the power of individuals versus teams.
ɠɠ What can we achieve individually?
ɠɠ What can we achieve together?

“Do you:
ɠɠ Stretch yourself, take risks and learn?

CHALLENGE

ɠɠ Know that growth and learning requires effort?
ɠɠ Ask yourself if this work will help you grow and
overcome some of your challenges?

These activities are from Venture team building
https://bit.ly/1REIzNb

ɠɠ Learn from constructive criticism? Ask yourself, “how
can I improve?”

Photo finish https://bit.ly/1REIzNb
Get your whole group to step across the line at exactly
the same time. If one person is out of sync then they
must start over again. This activity involves planning,
communication, timing, and resilience.

ɠɠ Know how to deal with setbacks and try harder next
time?
ɠɠ Find lessons and inspiration in other people’s success?
ɠɠ Embrace challenges?”
Students’ opportunities to show or reflect on resilience
should come from all learning areas, as well as from outof-school activities.

EXPLORING RESILIENCE IN OUR
SCHOOL COMMUNITY
Students develop understandings about how their local
school community can help to promote safety, wellbeing
and build resilience, of the community more broadly. For
more information refer to:
ɠɠ What’s the Plan, Stan? http://bit.ly/2FVTbs9 an
education resource from the Ministry of Civil Defence
and Emergency Management about emergency
preparedness for children.
ɠɠ The Comprehensive Schools Safety Framework
https://bit.ly/2KgL0K8 has three key pillars: (1) safe
learning facilities, (2) school disaster management,
and (3) risk reduction and resilience education.

15
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Blindfold tent build https://bit.ly/2x0lOp5
Blindfolded and under pressure, a group has to work
together in a race against the clock to put up a tent.
Blindfold tent build is a great challenge for developing
communication and leadership skills.
Human chain https://bit.ly/2IA5f8W
Team members are spread out in a line consisting of
several sections. The first person is shown a picture by
the teacher and must then describe the picture to the
next person. This continues until the last person receives
the description and they must then attempt to recreate
the picture.
Jigsaw puzzle pieces https://bit.ly/2KHWw0L
Teams work together to complete a puzzle as quickly
as possible. Initially the teams are divided and given
separate bags of puzzle pieces.
*They will think they are competing against each other
until they realise that they have no way of completing the
puzzle unless they work together.
Sneak a peek https://bit.ly/1FrCbUp
Each group tries to build an exact copy of a pre–built
sculpture. The catch is that only one person in each
group can look at the model at a time and for only ten
seconds a time.

KIA PAKARI EDUCATORS’ GUIDE : STAGE 1

EXPLORING RESILIENCE IN OUR
LOCAL COMMUNITY

For each of the images, pose questions,
such as:

Students develop understandings about how their local
community showed resilience in the past and how people
worked together to overcome a risk or a problem. Select
from the following activities to support and scaffold
student learning, or present activities for students to
choose from.

ɠɠ Who’s there?

CREATE
Resilience timeline
Create an individual or a community resilience timeline.
Present a visual record of the times in your life when you
had to show resilience. Include the “good” times in your
life on the timeline as well.
*Students could annotate the timelines showing the
strategies they used to overcome difficulties and/or the
people that helped them.

ɠɠ What’s happening?
ɠɠ What can you see?
ɠɠ What can’t you see?
ɠɠ What are these people going to need in order to
recover?
ɠɠ What might be different about their lives after
this event?
Use the images as a starting point for discussion and
inquiry. Students can research further using archived
newspaper articles and by asking parents and whānau
for stories about the event.
Discuss how people demonstrated resilience at the
time, how they supported each other, and the qualities
individuals demonstrated?

EXPLORE

Students collect oral histories and whakapapa, visit local
monuments and commemorative spaces and investigate
stories of colonisation and conflict. Invite students to use
local histories and family experiences to investigate:

Stories from the past

ɠɠ How do my whānau adapt to change and adversity?

Look to events of the past to find out how to be better
prepared for the future.
*Display a collection of images relating to past difficult
events in your local community. These events may be:
ɠɠ Hazards: an emergency event, such as an earthquake,
a major accident, or flood

ɠɠ How did my iwi respond and adapt to change and
adversity?

EXPLORE
Stories of resilience

ɠɠ A time of conflict, such as a workers’ strike; war

For Māori, healing and wellbeing enhance the connection
to te ao Wairua (the spiritual world) and te ao Tūroa (the
natural world), both of which are essential to developing
resilience. Explore Mindfulness practices – a Māori
perspective. https://bit.ly/2rZLEV2

ɠɠ A time of great change, such as needing to move to
find refuge in another place

Māori cultural practices that support mindfulness
include:

ɠɠ Colonisation

ɠɠ Manaakitanga (respect, generosity, and care for
others)

ɠɠ The closure or disruption to a major source
of employment, such as roads closed after an
earthquake

ɠɠ A climatic event, such as a drought, a flood, 		
or a cyclone

ɠɠ Aroha (love, compassion, and deep affection)

ɠɠ An epidemic or a biosecurity hazard.

ɠɠ Kaitiakitanga (look after, care for, and protect)

Do not discuss the images with the students before they
see them.

ɠɠ Karakia (recite blessings, forgiveness, and
compassion).
What collective local knowledge do we have that show
how these values contributed to stories of resilience?
(Refer to activity: Tuihonotia: Engage and Connect –
Stories from the past)
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You can also:
ɠɠ Investigate past newspapers, books, and photographic
collections to supplement the storytelling.
ɠɠ Create a display in the classroom, the school, or a
community building such as the public library, and
ask the community to add their stories too.

CREATE
Response plan
Using information gathered create a class response
to an event outlining how the community increased
community resilience in response to past events, and
what you would do if such an event happened again.
What would we do to be more resilient the next time?
Involve whānau and local iwi if possible and create an
archive of oral and written histories covering emergency
events in your area. Make people, rather than property,
the central focus and emphasise stories of strength,
courage, and resilience in the face of difficulty.
When recording or interviewing people about events
that the community has faced, ask the participants to
comment on how they showed resilience as an individual
or as a community. Reflect with the community and as a
class about how that resilience could be replicated now.
What would it take to bring back that community spirit
and drive?

APPLY NEW
LEARNING
These practical activities allow students to
demonstrate their increasing understanding of
risk and resilience. Select from these activities
to support and scaffold learning, or allow
students to choose.

CHALLENGE
The pipe cleaner challenge
This activity promotes team building and encourages
people to get to know one another in a challenging
situation (due to unexpected obstacles added during the
building process).
You will need 15 pipe cleaners per team of 2–4 students.
Each group is an engineering team with an important
mission: to build the tallest, free–standing tower with
only the materials provided.
After a few minutes of building, the teacher calls “Freeze”
and tells teams that there has been an unexpected loss of
resources in the company. Each team member must now
place one arm behind their back and keep working.
After a few minutes call “Freeze” again. This time tell
teams that their engineering manager realises the
challenges with this loss in resources. To compensate,
some of the work is now outsourced to (name a country
with a different language). Now, not everyone in the team
speaks the same language. Teams can use both arms, but
now continue without speaking.
After a few more minutes (in silence), tell teams that
business is booming and translators have been hired.
Teams have two minutes to complete the task.
Teams compare the heights and designs of each tower
and reflect on the challenges they faced.
Team members think, pair, and share how they felt when
they were interrupted and instructions changed. They
name the feelings they experienced (eg, impatience,
frustration, annoyance) and discuss how long they
took to get over negative feelings and proceed with the
activity.

17
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PLAY
Zip Zap Zop
Stand in two equal–sized circles and both circles play
this game simultaneously. Every time a person gets “out”
they join the other circle. Begin by practising saying Zip,
Zap, Zop. One person starts by clapping and pointing to
someone as they say, zip. The person pointed to claps
and points to someone else saying zap. The person
pointed to then claps and points to someone saying zop.
Then it starts all over again with the next player clapping
and pointing to someone saying “zip!” A player gets
“out” if they forget to clap, get the order of the words
wrong, or don’t react when they are pointed to. The game
continues as “out” players move between the circles.
*This game helps students deal with public failure in a
safe setting. Any game that uses a circle and a person
getting “out” will work so you can choose one your
students are familiar with. The variation is that two
circles are used. When a person gets “out” in the circle
they are in, they go and join the other circle and continue
the game there. After the game discuss how students felt
when they were “out”. Can they name the emotions they
experienced? Did joining the other circle help to lessen
any shame or embarrassment they felt?

MOVE TO THE
NEXT STAGE
Now that students have surfaced their prior
knowledge and any misunderstandings
they may have and explored resilience at
a personal, school and community level, it
is now time for them to move to a deeper
understanding of risk and resilience.
Stage 2 : Kia mataara, kia māia – Understand risk and
resilience builds on the learning in Stage 1 by helping
students to develop the skills to deal with challenges
as they arise. It supports students to examine and
understand their community’s vulnerabilities and
capacities when the unexpected occurs.

PLAY
A safe dose of failure
A safe dose of failure https://bit.ly/2bGzCs9 provides
five fun (but difficult) classroom activities that let you
struggle just the right amount.
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ACTIVATE
STUDENTS’ PRIOR
KNOWLEDGE
EXPLORING RISKS

STAGE 2:

KIA MATAARA,
KIA MAIA:
UNDERSTAND
RISK AND
RESILIENCE

Learning about personal risk taking, mistakes, and
failure in resilience gives students a context they
may be able to relate to when discussing adversities
they may not yet have experienced. There are
opportunities to relate these learning experiences
and discussions to established school values and
tikanga. First, find out what students understand;
then select from these activities to support and
scaffold learning, or allow students to choose.

SHARE
Success – Failure
Discuss the quote by poet and philosopher Ralph
Waldo Emerson. https://bit.ly/1M5KGr4
“Try the rough water as well as the smooth. Rough
water can teach lessons worth knowing.”
Find out more: The Success-Failure Project –
exploring success, failure, and resilience \
https://bit.ly/2s0fVT2

This second stage of the Kia Pakari roadmap builds
on students’ wonderings to form inquiries about
resilience; to understand key concepts in an applied
setting (e.g. their school community).

Emphasise that this quote is an analogy for the
purpose of explaining a concept about taking risks
and learning from our mistakes. It is not meant to be
taken literally.

Teachers and students select from a range of
suggested activities to understand their own school
community’s risk and resilience. Teachers connect
students with resources to support their inquiries and
further develop understandings.

Suggest students think about a mistake they have
made that helped them to learn, make better
decisions and become more resilient.

Review the concepts and select from suggested
activities in the Kia Pakari Educators’ Guide and
Stage 1: Tuihonotia: Engage and Connect for
background information.
Select any or all of the activities in this stage,
depending on student knowledge and interest.

Use a bus-stop-type activity to ask the students:
ɠɠ Why is it important that we learn from our
mistakes?
ɠɠ What can we do about the mistakes we make?
ɠɠ How do we judge when to go it alone and when to
ask for help?
ɠɠ Who can help us learn from our mistakes?
ɠɠ What do we do after we’ve made a mistake?
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DISCUSS

PLAY

Kaua e mate wheke, me mate ururoa

Kia Pakari card game

Explore the meaning of the whakataukī “Kaua e mate
wheke, me mate ururoa – Don’t go down like an octopus,
fight like a shark” or “Do not give up so easily, instead
fight until the bitter end.”
ɠɠ How do you currently adopt this attitude?
ɠɠ What is an example of when this whakataukī could be
useful to you?
ɠɠ How could you develop this attitude for when you
may need it?
*Encourage students to plan a way to adopt this
whakataukī in their daily lives. Alternatively, they could
create a whakataukī of their own.

DISCUSS
Failure bubble
Discuss feelings around risk taking – how often they take
risks and why. Often not taking risks is associated with
fear of failure. Recreate this “failure bubble” https://
bit.ly/2IzBcOu and display it in your classroom for your
students and their whānau and in a public area of your
school for the wider community.

CHALLENGE
What challenges us?
Divide the class in half. One half of the class can explore
situations that challenge them by listing the times
when they feel challenged, while the other half record
challenges that currently face the local community. Both
groups can share their challenges and together create
a combined list of the challenges they have identified.
Students can then:
ɠɠ Rank the challenges from the most to the least
challenging

Play the Kia Pakari card game https://bit.ly/2Mmxm8G
This game is a fun way to develop and build
understandings about appropriate responses to
emergency events.
*The game is also a useful tool for students and teachers
to assess current knowledge of emergency events and
preparedness.

BUILD
UNDERSTANDING
Guide student inquiry to build new
understandings about risk and resilience in
their own personal, school and community
context. Connect students with resources
to support their inquiries, further develop
understandings about resilience and select
from a range of activities to explore and
understand their community’s risks, and
resilience. Select from these activities to
support and scaffold learning, or allow
students to choose.

UNDERSTANDING RESILIENCE AT AN
INDIVIDUAL LEVEL
Prepare the mind

ɠɠ Rank the challenges from the least likely to happen to
the most likely to happen

CREATE

ɠɠ Use a comparison chart, such as a venn diagram, to
find commonalities and differences between the two
lists

Famous failures

ɠɠ Add to the list the resources and people that might be
needed to overcome each challenge.

NEW ZEALAND RED CROSS

Emphasise that everyone experiences failure at some
time in their life, by creating a famous failures https://
bit.ly/2GDR8cA display, podcast, or blog series. Relate the
famous failures to the lives of the students to show that
people can learn and bounce back from failure.
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EXPLORE

Explore how a response to an emergency event
might change:

5 ways to wellbeing

ɠɠ When you are younger or older

There are five simple actions that have been proven to
improve wellbeing in everyday life. These are:
1.

Connect, Me Whakawhanaunga

2.

Give, Tukua

3.

Take Notice, Me aro tonu

4.

Keep Learning, Me ako tonu

5.

Be Active, Me kori tonu

The LEARNZ virtual field trip Adapting after
Emergencies – lessons from Kaikōura and Hurunui
https://bit.ly/2tAEXc2 provides insightful information
about these five actions, with ideas and links to tools to
help you supercharge your wellbeing.

EXPLORE
Facing the unexpected
Students’ feelings about failure are often similar to the
feelings they have when facing unexpected periods of
adversity in their lives. Find examples of people who
have faced adversity and relate their stories to the lives
of the students. Outline the ways people overcome
obstacles. Use news stories to find examples of people
who are currently overcoming obstacles.
ɠɠ Make a display of photos and stories about people
showing resilience in local, national, and global
contexts.
ɠɠ Connect through Skype, Twitter or Facebook with
a community where students have shown courage,
resilience, and leadership.
ɠɠ Interview a Red Cross worker, a journalist, or a medic
who has worked in a conflict or emergency zone in
any part of the world.
ɠɠ Find stories and articles that describe the experiences
of people in emergency events. Create a list of
what they have needed socially, emotionally, and
physically. Look for common threads and experiences.
ɠɠ Interview older people in the community and find
out about their experiences of change, adversity, and
resilience.

ɠɠ When you are differently abled
ɠɠ In different situations – the familiar, the unfamiliar, the
unexpected
ɠɠ Within and between different cultures, genders and
ethnic groups.

CHALLENGE
Set challenges
Regularly include brain teasers, riddles, mind benders,
or logic puzzles in your classroom programme. These
encourage students to examine complexity, critically
analyse, and problem–solve. It is important to help
students see that the end result is not as important as
the processes they use to respond to the challenges.
Rewarding and encouraging students for their efforts,
regardless of the end result, is key.

UNDERSTANDING RESILIENCE IN OUR
SCHOOL COMMUNITY
If there is an unexpected or emergency event that
requires intervention in a school community, resilience
can be very important. How do schools ensure positive
outcomes for their students and community?

CREATE
Exploring school preparedness and response
Using past events as examples, identify unexpected
or emergency events that your school might have to
be prepared for or respond to. These could be social,
pedagogical, geographical, or financial.
ɠɠ How is your school prepared in case of an unexpected
or emergency event?
ɠɠ How is any preparation or response shared with
students, staff and the community?
Using past events as examples or by talking to members
of your school community, identify areas of strength in
your school.
*Strengths may include collaboration, strong leadership,
cultural and social capital, size, and resources.
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UNDERSTANDING RESILIENCE IN OUR
LOCAL COMMUNITY
Students develop understandings about how their local
community showed resilience in the past and how people
worked together to overcome a risk or a problem.
The best way to gather information about the resilience
of your local community is to talk with those who help
the most vulnerable citizens. Invite experts into the
school or use Skype interviews so that students can learn
more about local community resilience. Organisations
that work across the community, such as the Red Cross,
a local marae that provides emergency housing, or
government organisations, such as the New Zealand
Police or the Ministry of Civil Defence and Emergency
Management are useful contacts.
If possible, arrange two meetings with expert/s. Between
meetings students can use their data collection and the
information provided by the expert/s to identify points
of vulnerability in their community and the groups at
highest risk.
Select from the following activities to support and
scaffold student learning, or present activities for
students to choose from.

CHARACTERISTICS OF
RESILIENT COMMUNITIES
These are the six characteristics of
resilient communities:

1
KNOWLEDGEABLE
AND HEALTHY

EXPLORE
Rate our community resilience
Explore the 6 characteristics of a resilient community.
https://bit.ly/2coE8vc Rate local community resilience
on a scale of 1–5, (1 being very limited, 5 being very
competent). A safe and resilient community:
ɠɠ Is knowledgeable and healthy. It has the ability to
assess, manage, and monitor its risks. It can learn new
skills and build on past experiences.
ɠɠ Is socially cohesive. The community is peaceful and
inclusive.
ɠɠ Is connected. It has relationships with external actors
who provide a wider supportive environment and
supply goods and services when needed.
ɠɠ Has infrastructure and services. It has strong housing,
transport, power, water and sanitation systems. It has
the ability to maintain, repair, and renovate them.
ɠɠ Has economic opportunities. It has a diverse range
of employment opportunities, income, and financial
services. It is flexible, resourceful, and has the capacity
to accept uncertainty and respond (proactively) to
change,
ɠɠ Can manage its natural assets. It recognises their
value and has the ability to protect, enhance, and
maintain them.

2
SOCIALLY CONNECTED
People are connected to
others, groups
and services they need
to thrive

3

People can make safe
and healthy choices
and manage risks

6
NATURAL
ENVIRONMENT
Sustainable
management and
development
minimises risks

CHARACTERISTICS OF A
RESILIENT COMMUNITY:

5

INFRASTRUCTURE AND
SERVICES

Are accessible, sustainable
and appropriate to
people’s needs

SOCIALLY
COHESIVE

The community
is peaceful and
inclusive

4
ECONOMIC
OPPORTUNITIES
The economy helps
people to thrive and
is agile

International Federation of the Red Cross (2016) The Road
Map to Community Resilience – Operationalizing the
Framework for Community Resilience. https://bit.ly/2IabiwJ
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CREATE
Rank local risks
Using past events as examples, identify areas of
vulnerability in the local community. These could be
social, geographical, or financial. They could be due to
a local issue, or be a local response to a national issue.
Create a risk ranking, where they rank a risk according
to their own or set criteria: How likely is it to occur (or
recur)?; Which risk carries the likelihood of a greater
effect?; Which risks could cause more lasting damage?
Using past events as examples, identify areas of
strength in the local community. Strengths include
social cohesiveness, strong leadership, cultural and
social capital, size, geographic features, equipment, and
resources.

A community profile should highlight:
ɠɠ What local people would like to see provided in
the community
ɠɠ Things that are working well
ɠɠ What needs to be changed
ɠɠ The resources that are available.
Source: Creating a community profile: My
Community http://bit.ly/2yEfHHX.
School Profile
Students can choose to create a School community
profile. They can collect quantitative and qualitative
data about their school. The same activities above can
be carried out with the areas of focus and questions
adapted to suit.

EXPLORE
Community profile – Qualitative/
Quantitative data
Qualitative data measures the quality of something
rather than the quantity (amount). Create an online
survey to find out about ideas and hopes from people
in your community. This information can also provide a
snapshot and inform your decision making and planning
to improve the quality of life of a community. Design your
questions with a focus on community preparedness in
case of an emergency event.

EXPLORE
Local leaders
Investigate a local adventurer or leader.
ɠɠ What kinds of risks do you think they would have had
to take during their journey? – Were they calculated or
uncalculated risks?
ɠɠ What mistakes did they make along the way?
ɠɠ What success did they experience?

Suggested areas of focus could include:
ɠɠ Demographic information
ɠɠ Health statistics
ɠɠ Land use patterns
ɠɠ Housing patterns
ɠɠ Patterns of conflict or disharmony
ɠɠ Hazards and recent emergencies
ɠɠ Social trends
ɠɠ School attendance and literacy levels
ɠɠ Crime statistics
ɠɠ The local economy.
Infometrics https://bit.ly/2LEYKiW and Stats NZ –
Tatauranga Aotearoa http://bit.ly/2K3YsVu are examples
of some of the online websites that already have this
information available for people to view and use.
You can collate the data and present it in an infographic,
http://bit.ly/2yDu139 or the Khan Academy provides
a lesson on Ways to represent data here. https://bit.
ly/2sX14dZ
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APPLY NEW
LEARNING

MOVE TO THE
NEXT STAGE

These practical activities allow students to
demonstrate their increasing understanding
of risk and resilience to build on their own
inquiry. Select from these activities to support
and scaffold learning, or allow students to
choose.

Students should now have a better grasp of
resilience at a personal (individual), school and
community level. They have inquired into an
area of interest to them to further explore and
understand their own community’s risks, and
resilience. It is now time for them to move to
taking action.

CREATE
Risk goals
Set classroom risk goals, for example, “Taking a risk with
my reading/maths/PE would look like”.

Stage 3: Karawhiua: Take action builds on the learning
in Stage 2 by empowering students to take action to
create resilient school communities.

*Emphasise the difference between calculated and
considered risks (such as riding a scary rollercoaster)
and uncalculated or dangerous risks (such as jumping
off a cliff into water without knowing what’s beneath the
surface).

PLAY
Capture the flag
Play the game Capture the flag http://bit.ly/2Ipm15A
Reflect on the contribution of all team members to the
overall outcome and the need to work together.
ɠɠ What can we achieve individually?
ɠɠ What can we achieve together?
ɠɠ How can working together make us stronger and more
resilient?

DESIGN
Action plan for building individual resilience
Design an action plan based on ways to build individual
resilience. E.g. To keep safe, happy, and healthy. Include
things to avoid, as well as activities you will do more of,
or start doing. You may want to share your action plan
with a group or the class.
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ACTIVATE
STUDENTS’ PRIOR
KNOWLEDGE

STAGE 3:

KARAWHIUA:
TAKE ACTION
In this third stage of the Kia Pakari roadmap students
lead action in their local area to help the community
become more resilient and create lasting change –
motivated by the question,

“HOW CAN WE MAKE A DIFFERENCE?”

We can reduce community vulnerability
by increasing the community’s capacity to
cope with emergencies before they happen.
We can share the responsibilities related to
preparation for possible adversity and coping
with the impacts after an emergency event.

CREATE
Photo wall - our community’s resilience
Link this learning to that in Stage 2: Kia mataara, kia
māia: Understand risk and resilience by creating a
photo wall http://bit.ly/2MVP6ZZ where students
can show areas of their lives where they want to take
risks, times when they have shown resilience, or
examples of community resilience.

Throughout this stage students identify that they
can be active change-makers in their community, by
connecting, planning, and taking appropriate action.
Development of their own resilience adds to the
overall resilience of a community in times of difficulty.
Students can be motivated by the question,

“WHAT CAN KIDS DO?”
Prior to beginning this stage review the concepts and
select from suggested activities in Stage 1:Tuihonotia
and Stage 2: Kia mataara, kia māia: Understand risk
and resilience before undertaking this stage of the
resource.
Select any or all of the activities in this stage,
depending on student knowledge and interest.
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BUILD
UNDERSTANDING

APPLY NEW
LEARNING

Community resilience depends on the
connections between people and the
networks, organisations, institutions, and
businesses around them.

FINDING A PROJECT

VIEW
Kids, take charge
Introduce students to the idea of young people being
strongly connected to their communities by watching the
Ted Talk, Kids, take charge http://bit.ly/2InD5c8.Follow
the viewing by brainstorming:
ɠɠ Ways in which the class are already connected to
the local community and ways in which they could
become more connected
ɠɠ Places in the community where the students already
show resilience – in or out of school.
Explain to students that they are going to take some
action in their local community to help it become more
resilient to change and difficulty.
Now view Kids, take charge http://bit.ly/2InD5c8 again.
As students watch, they can record what the children
featured are doing in their community, why they are
doing it, and the things that helped them.

Every school and community context has specific needs,
challenges, and aspirations. This is a guideline and
may need to be adapted to suit your learners and their
community.
Students identify something that they think makes
their community vulnerable to risk. Decisions should be
guided by their investigation and the understanding they
developed in Stage 1 and 2 of the Educators’ Guide. For
example, people living in an area prone to flooding or
sea level rise, or that has a lack of connection between
neighbours, a number of vulnerable families, or many
older people or people with differing abilities. Their
project may increase resilience for themselves, the
community, or other school students.

IDENTIFY
Risks in your local community
Using the data gathered earlier in this resource in Stage
2: Kia mataara, kia māia: Understand risk and resilience
> Community profile, students further identify risks and
needs in the local community.

VIEW

Students can develop selection criteria to help choose
their project. Together design a risk assessment matrix
and then rank the data as a group, using a facilitated
debate, a continuum discussion, or a ranking ballot to
make a decision.

Planning for action

A suggested criteria could be:

The students’ chosen community project will aim to
create lasting change in their school or local community.
View an 11 year old’s goal of peace through soccer
balls http://bit.ly/2KiI1Ec to give students another
example of a young person achieving big things. In this
video, alert the students to the process of action:
ɠɠ How is the need identified?
ɠɠ What steps are taken to address that need?
ɠɠ Who needed to be called in to help?
ɠɠ Was anyone else involved?

ɠɠ Level of risk – Who is most in need of help?
ɠɠ Appropriate and achievable for students to access the
information?
ɠɠ Interest from the wider community
ɠɠ Funding
ɠɠ Current programming – Can we add value to
something that already exists?
ɠɠ Complementary – Working with others in the same
space.

ɠɠ What change came about as the result of this action?
ɠɠ What might have been challenges for this project?
ɠɠ How do you think they were overcome?
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PROJECT
DEVELOPMENT
Members of project groups should represent
different interest groups within the class and
students helped to recognise their individual
strengths when allocating roles and taking on
responsibilities.

Communication:
ɠɠ Students can design an online space for
communication, collaboration, and administration
within their groups and with other stakeholders, such
as the school community.
Testing ideas:
ɠɠ Solicit feedback from a variety of people before
advancing too far with a project – students might like
to use the “I like, I wish, What if” https://stanford.
io/2yzDyZ4 method to get honest feedback.
As students begin to bring their ideas to life, a feedback
loop can be constructed, where students:
ɠɠ Share with others

VIEW

ɠɠ Listen to comments and take in feedback

Project roles

ɠɠ Adjust their plans and share again.

The Student Volunteer Army have created a video
https://bit.ly/2GVlcRj that describes some project roles.

DESIGN
Project planning - Mission Plan
When students have found an area that fits community
need and will help develop community resilience, they
can start to design a programme plan using the Mission
Plan worksheet. At this point in the project the teacher
can guide and facilitate
student-led work.
Students will need to consider:
Creating a network:
ɠɠ Are there any community organisations we could
partner with or who could help us complete our
project?

TAKING ACTION
Students can plan for action by creating
a product or initiative that will encourage
community resilience. Use the What’s the
Plan, Stan? http://bit.ly/2FVTbs9 programme
to consider the potential impacts http://bit.
ly/2InnFVo emergency event, and how they
can influence the action that students take.
It is essential that students have identified a
problem (or a potential problem), before trying
to devise a solution.

ɠɠ What resources do we have in our whānau and in the
wider school community?

Some ideas about projects that build community
resilience:

Stakeholder input:
ɠɠ The aims and scope of the programme clearly
understood by everyone involved.

Makerspace http://bit.ly/2MVrhRL

ɠɠ Identify and contact all relevant people to help
develop an action plan. These may be other agencies
working with people or places, iwi, whānau, and the
community themselves.
ɠɠ Once stakeholders and community have been
consulted, the action plan may need to be modified
and more planning undertaken.
Practical considerations:
ɠɠ Timeframes
ɠɠ Costs
ɠɠ Equipment needed.
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The use of a makerspace approach has already raised
community connections and recovery in emergency
event zones such as Haiti. Set up a makerspace by using
materials that can be manipulated and repurposed to
suit the students’ ideas. These could be electronic, new,
or repurposed materials. Allow blue sky thinking before
looking for real world applications.
Improving connections https://bit.ly/2JdK6k4
Students may take for granted the connections they have
to their community. Invite them to create a solution to
the lack of connection some residents may feel to the
local community. They can start by exploring the reasons
for individual isolation and disconnection.
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Improving infrastructures
Students may take for granted the infrastructures that
help their community to function effectively. Have
them create a solution to the failure of one level of
infrastructure, using Michael McDaniel’s Exo Reaction
Housing Solution http://bit.ly/2tAMk3c as an example.
They can then pitch the finished prototype and thinking
to a member of the New Zealand Red Cross or local
government.
Using digital technologies:
ɠɠ Encourage students to develop coded or robotic
solutions to increase community resilience, with
a specific emphasis on communication systems,
including communication networks, warning systems,
and outreach.
ɠɠ Robotic and drone technologies http://bit.
ly/2KkJsSD are being used to help with emergency
recovery, with robots that can fly, tunnel, swim, and
crawl through emergency event scenes. Encourage
students to develop coded or robotic solutions to
increase community resilience.

MOVE TO THE
NEXT STAGE
The final step is to reflect on and share lessons
from the projects to support resilience building
in the future. Students celebrate and amplify
their contributions to making communities
more resilient and consider key learnings to
support ongoing resilience building.
Stage 4 : Te Ako : Learn builds on the learning in Stage 3
by providing students with the opportunity to reflect on
their learning and the process they followed.

ɠɠ Social media is changing how communities respond
to difficulty https://ti.me/2lxM9SY. Students can
investigate the role of social media in uniting and
leading communities. Encourage students to develop
social media solutions to increase community
resilience. Check out the New Zealand Red Cross
http://bit.ly/2yDmuBl social media channels too.
Leading Change https://bit.ly/1k142D1
Small change and acts of leadership can be just as
profound as big gestures. Encourage students to start
small. They can investigate whether there is another
organisation in this field that needs their input. Could
they finish something that someone else started but not
managed to complete?
Gamification http://bit.ly/2MUnV1B
Using the existing Kia Pakari card set as an example,
students can create a set of cards focusing on local issues
and people. Once complete, these cards can be used with
younger students or whānau to help spread awareness
and understanding.
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REFLECT

STAGE 4:

TE AKO: LEARN
This final stage of Kia Pakari is to reflect on and share
the learning from student projects. Students celebrate,
amplify and share their contributions to making
communities more resilient that builds on suggested
activities in Stages 1-3 of Kia Pakari.
A key learning outcome of this stage is the
understanding that:

“KIDS CAN TAKE ACTION”
AND “KIDS CAN MAKE A DIFFERENCE!”
Select any or all of the activities in this stage,
depending on student knowledge and interest.

Students take time after their projects have finished
to reflect on their learning from Kia Pakari. Reflection
is part of forward planning and improvement and so
can be strongly linked to resilience and preparation
for potential risk. While some reflection on the
process itself can be undertaken, more focus should
be given to deeper reflection of the impact. Questions
to support this are included.

DISCUSS
Failing safely
Discuss ideas around failing safely explored in Stage
2: Kia mataara, kia māia: Understand risk and
resilience.
ɠɠ The egg drop
ɠɠ Zip Zap Zop
ɠɠ A safe dose of failure
Relate these ideas to Stage 3: Karawhiua: Take
action:
1.

What successes and failures were experienced in
undertaking Kia Pakari projects?

2.

What would you do differently or the same next
time? Why?

3.

What was one key takeaway piece of learning
you have gained from taking action to support
community resilience?

EXPLORE
5 Bounce Wellbeing Tips
Students can reflect on the five ways to wellbeing
http://bit.ly/2MmMao5 and use these to gauge
how their actions have impacted on others in the
community.
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CREATE
Kia Pakari Card game
Using the Kia Pakari Blank Cards https://bit.
ly/2MSJIH3, students can create a set of cards focusing
on local issues and people. The game is also a useful
tool to assess some of the knowledge students have
gained over the course of Kia Pakari about emergency
events and preparedness. Once complete, these cards
can be used with younger students or whānau to play;
to become knowledgeable about emergency events and
potentially become change-makers too.

DISCUSS
What can kids do?
ɠɠ Students can develop an opinion piece on changes
kids can make in the world, how their voices can be
valued pro-actively by adults - locally, nationally, or
globally.
How can our impacts be amplified?
ɠɠ Brainstorm ways that the project impacts can be
amplified to benefit more people, be more sustainable
or more effective.

SHARE
Providing opportunities for students to share their
learning demonstrates that their work matters and is
valued in the real world. Sharing provides students with
a platform to celebrate the positive impact they have had
on their school and community.
Even as kids, they have a voice and can influence others.

CONNECT WITH NEW ZEALAND 		
RED CROSS
Red Cross run a variety of programmes nationally and
globally to enhance community resilience. Maybe
your students’ project can support other Red Cross
work. You can share your work with Red Cross at
schools@redcross.org.nz
An easy suggestion is to share your Mission Plan.
Student projects help to inform New Zealand Red
Cross’s programmes nationally and internally about
how young Kiwis and their school communities
contribute to enhancing community resilience. The
needs that students see in their communities, their
ways of engaging people, as well as their projects will
be highly informative to other community resilience
building programmes.

New Zealand Red Cross wants to hear back
from teachers, students and schools. Here
are some key questions:
ɠɠ What were some important lessons from Kia Pakari
for students, teachers or schools?
ɠɠ What were some great Kia Pakari student projects
that kids/ schools undertook to build resilience?
Why were they great?
ɠɠ What was important to students (e.g. issues,
solutions etc)?
ɠɠ Do you have suggestions for how could New
Zealand Red Cross could help schools amplify
social change to build resilience?

Students can document their work using a variety of
means, such as with video or still images; recording their
process and progress. Project processes and outcomes
can then be replicated by other interested communities,
here or overseas.
Student effort and learning can be shared in many ways.
Some examples are:
ɠɠ School and whānau assembly or hui – where the
school community can see the students’ effort and
learning.
ɠɠ Local media – to spread learning and information into
the wider community.
ɠɠ With relevant stakeholders – if there is potential for
student projects to grow and develop within the
community or in other communities.
ɠɠ A class or school blog, or website.
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